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Reading

How often should I hear my child

read?

Practising reading at home is an extremely important aspect of homework. Your child may also enjoy having stories and poems read to them. Listening to stories read by an adult or on CD helps the children when they write their own stories.

We recommend reading with your child five times a week if possible. Please record reading in the reading record.

What types of text should I hear

my child read?

Most importantly, your child should enjoy what they are reading. In school and at home, we encourage children to read a variety of texts.

Stories and story books are, of course, very important, so too are different genres of texts. 

Reading diaries

Home and school reading is recording in your child’s

reading record. We ask that your child brings his/her reading record into school everyday.
Parents can also comment on their child’s progress using the reading records.
How should I approach reading with my child at home?

A few points to help you hear your child read at home:

 Concentrate on enjoyment and meaning rather than absolute accuracy

 Keep reading time relaxed, comfortable and pleasurable, in a quiet corner, with the television turned off

 Talk about the cover and read the title before rushing your child into the text, asking questions such as; what do you think it will be about, what sort of book is it, have you read one like this before?

 Don’t correct too quickly. If your child hesitates, suggest having a go, searching the pictures for a clue, sounding out the first letter or reading on before you "tell" the problem word.

 If your child is really struggling, take over the reading yourself and let the teacher know.

School reading scheme –book colours!

Most of the books in school have a colour sticker on the

spine. Your child will be given a recommended colour for his or her reading books.
These colours are a guide. If your child finds the current colour too difficult or easy, please speak to your child’s class teacher who will try a different book within the colour or try the next colour band!

Please note that rereading a familiar text which your child has learned can also be useful in developing reading fluency and noticing punctuation.

Other Reading – for fun!

Teletext, Atlases, Road Signs on journeys, Football programmes, Bus timetables, Advertisements, Instructions, Recipes, Poems, Comics, Catalogues

Spelling

How should we support with spellings?

Learning spellings is an important part of the weekly homework.

Teachers normally set spellings based on a pattern investigated in class. You can help by supporting your child complete some activities from this guide each week.

Spellings are learned most effectively when your child can use the word in a sentence. It is more useful for children to learn to spell words that they are likely to use rather than more difficult words which your child can spell but do not understand how to use in a sentence.

When are spellings handed out and when is the test?

Spellings are handed out weekly.The spelling test takes place one week later.

Wordsearches and crosswords!

Visit www.puzzlemaker.com and make a puzzle based on the words for the week.
Make the Word!

Use string, sand, plasticine, paper or anything else to make the word!

YOU GOT IT RIGHT

Test your child in writing then mark individual letters correct. Praise success!

Word Posters!

Make posters, writing the words in a variety of different fun ways!

Spot the Word!

Look around to find the words, e.g. on television, the internet, books or notices.

MNEMONICS

Use initial letters for memory help eg. Big Elephants Can Always Use Small Exits = because

DICTIONARY CHALLENGE

Find all words in a race or a time limit or write the meaning of the word out.

CHUNKING

Break the word up eg. Tea-cher, four-teen But – ter - fly

Alphabet Words

Put spelling lists into alphabetical order. Time using a stopwatch for extra fun!

SPELLING NUMBER PLATES

Take spelling list in car. As letters are spotted on plates, they can be crossed off from a word. (Beware I Q Z not on British cars!)

CONSTANT WORDS

Display current words, eg. In bedroom, so that they are clearly visible as reminder to your child.

What is ‘Look, say, cover, write, and check’?

This is one of many methods that can help children to learn spellings. It involves:

 looking carefully at the word;

 saying the word aloud

 covering the word;

 writing the word down;

 checking the spelling.

WORD SNAP

Make two sets of the words and play snap.
COLOUR WORD SHAPE

Draw around word and colour in shape Play game guessing word from shape. 
WORDS IN WORDS

Hunt for new words inside spelling words eg. Computer

SHANNON’S GAME

Rather like hangman using spelling list. Change roles with your child as well.

WORD COLLECTIONS

Make groups of words similar to spelling word eg tin pin, in thin and put on poster.

HIDDEN WORDS

Hide the spelling words in nonsense for the child to find eg. Swyrplaywkid

SILLY SENTENCES

Use all spelling words in a sentence eg. The boy took his book from the hook and

caught his foot in the loop.
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MY Style Homework
‘My Style’ homework relates to an area of study within the term’s curriculum. It is an opportunity for your child to learn about and present their information in their style.

How will my child’s ‘My Style’ homework be marked by the class teacher?

Teachers always provide feedback for my style homework. It may take one of the following forms:

 Verbal feedback given
 Project itself contains a feedback comment from the teacher.

 Feedback is given via class presentation

What should I do if my child is ‘stuck’ on their ‘My Style’ homework?
Encourage your child to visit the class teacher and ask for some help! Visiting the teacher for help well before the due in date is recommended.

Research skills

Often, ‘My Style’ homework requires pupils to research a topic area.

Encyclopaedias, the local, and school, library, and web sites such as www.ajkids.com can all be useful for finding information.

Should my child work completely independently on project homework?

As with all homework, project tasks represent a wonderful opportunity for parents and children to collaborate! However, more independent children may wish to complete the task unaided.

Literacy

Occasionally, your child may be asked to complete a piece of writing or a reading comprehension.
How can I support my child with their literacy homework?

Literacy homework tasks are a super opportunity for you to work with you child. Literacy tasks will have an objective at the top. The main priority with homework is to consolidate your child’s achieving of the objective. Spelling and handwriting, though very important, come second to the objective itself.
Should we encourage our child to use a dictionary or a thesaurus?

Most definitely! Dictionaries are useful tools for finding out the meaning of words

and for checking spelling. A thesaurus is a wonderful tool for helping children to extend their vocabulary.

Both books also make very useful gifts for children!

Is my child allowed to use a computer to word process literacy homework?

Yes, but we do encourage variety! Over the course of a year, it is a good idea to encourage your child to use both more tradition methods of presentation and word processed work .

Computers are super tools for editing and improving writing, as well as checking spelling.

Organisation of writing

In school, we encourage children to plan their writing to include an introduction and a conclusion.

We recommend you do the same at home. Also, we encourage children to use a variety of connectives to link sentences.

Here are some examples of connectives suitable from Year 2 onwards:

Sequencing: next, then, finally.

Contrasting: whereas, nevertheless.

Qualifying: however, although, unless.

Causal: because, as, therefore.

Powerful language

We encourage children to use a variety of powerful words in their writing. When proof reading writing, ask your child whether or not he or she could choose more powerful language. For example:

He walked down the road….

could be improved…

He happily strolled down the winding road.

Complex sentences using commas

Complex sentences using commas are introduced in Year 4.

We encourage children to use a balance of simple and complex sentences in their writing
For example,

‘The dog barked loudly.’

is a simple sentence.

‘The dog, seeing the postman arrive, barked loudly.’

is a complex sentence.
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Numeracy
How else can I help my child to remember or learn their multiplication tables?

There are lots of resources available to help children learn their tables. Musical tapes are very popular, as are web sites such as www.teachingtables.co.uk .

Tables games such as ‘fastest first’ - who answers the tables question first – can be fun, as can chanting, especially on a long car journey!

Do children learn their tables in school and at home?

Yes – most definitely! There is an expectation that children spend time each week at home and at school learning, and being tested on, their x tables. From year 3, we have a formal test each week.

My child uses new and different methods for the four operations. What should I do?

Please refer to the guide for the methods teachers use in school that is provided with this booklet. Methods taught are based on suggestions from the Primary Strategy. Please do not be tempted to show children the way that you were taught – there is reasoning behind the Primary Strategies’ methods!

What else can I do to help my child’s numeracy skills?

It is very important that children use and apply their mathematics skills. When shopping, ask your child to help add up parts of the bill or work out the change. Around the house, can your child help with weighing the ingredients for cooking, or measuring the largest possible length for new household items? Teaching your child to tell the time using an analogue or digital clock is also an important life skill.
What happens if my child is ‘stuck’?

If your child is finding the homework too difficult, teachers are always keen to support and help out with

problems. All your child needs to do is visit the teacher in school and ask for a little bit of help, preferably

before the due in date!
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ADDITIONAL INFORMATION WHICH MAY BE OF INTEREST
Reading: 

It is widely accepted that successful reading depends on learning to use a range of strategies.

The reader uses these as ‘cues’ to get to the meaning by predicting the text, checking and cross-checking, identifying and correcting errors. Reading is by no means a passive process; it involves searching, problem-solving, active prediction and an ability to bring past knowledge and experience to bear.

The following areas all contribute to a child’s understanding of text and learning to read. Together, each aspect creates a mutually supporting system for the reader:
Phonics; Knowledge of Context; Grammatical Knowledge; Word Recognition; Graphical Knowledge

We teach children to predict and check their reading by reference to the context and grammar of what they are reading. They need to check whether their reading makes sense and, if it does not, to re-check it, identify errors and try to correct them. These strategies are essential to comprehension. They also provide necessary support for learning to decode words i.e. to build them up from their spelling/sound patterns.

Comprehension must always be the primary purpose of reading. As pupils become more efficient decoders, the importance of context and grammar increase, so that by the time they reach Years 5 and 6, almost all the teaching of reading and writing should focus on the meaning and structure of texts.

Why we teach Phonics

In the early stages we read and re-read familiar texts. Because this story language and its context are predictable, children can get by with very limited phonic strategies and quickly become over-dependent on remembering or guessing their way through the text.

However, these young readers often meet problems later when faced with unfamiliar and more complex texts. As the familiarity of the text diminishes, they need to rely more on their ability to decode individual words. This is a difficulty that often manifests itself early in Key Stage 2 in two ways.

 Firstly, too many pupils hit problems with more extended reading, and handling information and text-books needed to support work across the curriculum.

 Secondly, they have significant spelling problems because they have inadequate knowledge of the sound/spelling system.

Class teaching time is organised to provide time both for working with shared texts and for the focused teaching of phonics and spelling.

The arbitrariness of the spelling system

Young children do not learn to discriminate the sounds of words automatically. Still less do they automatically understand the common conventions for representing them in writing. This is a skill, tied to our particular way of writing our language. It is worth reflecting on the fact that everything that is said or written in contemporary English is encoded in approximately 44 sounds (phonemes) and represented by 26 letters in about 140 letter combinations.

Much of our contemporary spelling system was simply decided upon by Dr Johnson when he regularised it in the first major dictionary. The way our language is represented is thus arbitrary and, for most children, very hard to ‘discover’.

Learning to form letters correctly needs to be taught. Some children might work them out for themselves and others will certainly learn from home or through other means but many will either fail to learn or will misconstrue the rules. Just like incorrect letter formation these misconstructions are very difficult to ‘unlearn’ or correct later.

Most beginning readers will have, at best, only limited knowledge of how spelling patterns are used to represent words. The alphabetic nature of our spelling system does not reveal itself to children simply through repeated exposure to books. Beginning readers are likely to treat written words as images, each differentiated by its overall shape and pattern, rather than as letter strings corresponding to sounds. It is essential, therefore, that children learn from the outset that: words have to be ‘spelt’, not merely ‘drawn’,

that they are composed of letters set out in particular combinations to correspond with spoken sounds, and which letter combinations correspond with which sounds.

Children should learn to identify the phonemes in their spoken language and learn how each of these phonemes is commonly spelt. Some phonemes will correspond to a single letter while others, for example the long vowel phonemes, will have several common spellings using one or more letters. Through phonics, we should be teaching children to:

identify sounds in spoken words (phonological awareness); recognise the common spellings for each phoneme (phoneme–grapheme correspondence); blend phonemes into words for reading; segment words into phonemes for spelling.

This systematic teaching gives children the essential key to the writing code and moves them a long way into fluent reading by enabling them to recognise words by their common spelling patterns. It also greatly facilitates their independent writing by providing the basic rules for most regularly spelt words. In writing, of course, children need to select the appropriate spelling from a range of phonologically ‘logical’ options to

encode. words (e.g. ‘chews’ instead of ‘choose’ or ‘chuse’). As children move through KS1 to KS2, the emphasis in the teaching objectives shifts from the teaching of phonics for reading to more focused teaching of spelling strategies, conventions and rules, to build upon the children’s established phonic knowledge.

In summary:

The most effective phonics instruction teaches children to identify phonemes in spoken language first, then to understand how these are represented by letters and letter combinations (graphemes); phonemic awareness (i.e. the ability to segment and blend phonemes), linked to knowledge of the letter–sound correspondences is a very strong predictor of reading and spelling success. phonics can be taught in appropriate and motivating ways and that where it is engaging and enjoyable children will learn it more effectively; if children are left to guess or invent the alphabetic code without direct and systematic teaching, their progress is likely to be inhibited children can learn this early and fast i.e. most of it by the end of Year 1 and there are substantial benefits in early reading facility and writing confidence a further major benefit of this early learning is that it releases mental capacity for attention to higher order skills of comprehension and opens the world of text to the child.

Progression (Based on National Literacy Strategy)

When the children enter the Foundation stage we work on General sound discrimination and Speech sound discrimination. Children cannot access phonics until they are proficient at the following:

Environmental

Can children recognise particular sounds inside and outside the room: sounds such as vehicles, birds,singing, animal sounds, other children/adults speaking, and machines

Listen to everyday sounds made behind a screen such as water being poured,

splashed, shaken in a bottle, or paper being torn, screwed up, flapped.

Instrumental

Can children recognise the difference between a shaker and a drum?

Extend the game by singing a song discriminating between their own singing and the instrument being played.

Body percussion

Sing songs in which children have to add claps, knee pats, foot stamps or move in some way.

Add body percussion sounds to nursery rhymes, performing the sounds in time to the beat. Change the body sound with each musical phrase or sentence.

Encouraging the children to be attentive and to know when to add sounds, or move and when to be silent or still.

Rhythm

Sing or chant nursery rhymes and encouraging the children to move in an appropriate way, e.g. rock gently to the beat.

Play games where children use their voices in different ways and explore a variety of sounds.

Give opportunities for children to discriminate between the different voices they have when singing, speaking, shouting, whispering, growling, squeaking, etc.

Perform chants using the different types of voices.

Play the hiding game with different children using their different voices. Can the listeners guess who it is?

Rhythm and rhyme

Alliteration

Create opportunities for children to explore other sounds that they can make

with their voices:

– Make your voice go down a slide – Wheee!

Use picture cards of animals. As each card is held up ask the children to make the sound of the animal with their voices.

Encouraging children to use voices or instruments to add sounds to stories such as Bear Hunt, or make up stories with the children about their favourite animals and then add sounds.

As children chant and sing rhymes, skipping to the beat, they gradually acquire a repertoire of rhymes and they start to imitate. They might talk to their toys: ‘eensy-weensy’; munching wunching’. They do this because they like the sound or feel of the sound on their tongues. They could not, at this stage, do it to order. For reading and spelling, children need to be able to recognise when two words rhyme and produce

a rhyming string of words

Singing rhymes and songs which have alliterative lines such as Sing a Song of Sixpence and playing with jingles (e.g. Can you count the candles on the cake?) or tongue-twisters, help to tune children’s ears to the relationships between the sound structures of words. Ultimately children need to be able to isolate the initial phoneme from the rest of the word, e.g. to be able to say that ‘sausage’ begins with ‘s’

When the children are ready to move onto individual sounds and graphemes we introduce a wide variety of games and activities. The acquisition of phonics is guided by the National Literacy Strategy Framework and children move on when they are ready. Like building a wall the foundations need to be solid to support later additions.

In the Reception year (YR) the Framework expects all children to be able to:

hear and identify initial, final and dominant sounds in words;

read the letters that represent those sounds for all letters a–z plus ch, sh and

th;

write each letter in response to each sound;

identify and write initial and final phonemes in CVC words.

In Year 1, i.e. from statutory school age, the NLS expects children to:

discriminate all three phonemes in CVC words, to blend phonemes into words

for reading and to segment words into phonemes for spelling;

to spell the three phonemes in CVC words;

to do the same for CCVC and CVCC words;

to learn the common alternative spellings of ‘long’ vowel phonemes.

Fifteen minutes a day of regular teaching will enable most children to understand most of the key objectives in about four terms. This should ensure that the essential skills, knowledge and understanding are established by the start of Y2, and enable teachers to move children rapidly into independent reading and writing

Segmentation and blending

Segmentation means hearing the individual phonemes within a word; for instance the word ‘crash’

comprises four phonemes – ‘c-r-a-sh’. In order to spell, a child must segment a word into its component phonemes and choose a letter or letter combination (e.g. ‘sh’) to represent each phoneme.

Blending means merging phonemes together to pronounce a word. In order to read an unfamiliar word phonemically, a child must attribute a phoneme to each letter or letter combination in the word and then merge the phonemes together to pronounce the word.

The alphabetic code

The phonemic system is a system of sounds represented by letters or combinations of letters. Starting from phonemes and learning the letters which can be used to represent them is a logical approach to mastering the alphabetic code. There are four principles underlying the phonemic system.

Sounds/phonemes are represented by letters

A phoneme can be represented by one or more letters.

There is not a simple one-to-one correspondence in our alphabetic code. There are not enough letters to represent all the phonemes so some are used in combination such as sh, th, ee etc.

The same phoneme can be represented/spelled in more than one way. This is very common particularly among the vowels, for instance, rain, may, lake. On the surface this appears to present problems in spelling accuracy but in fact most vowel spellings have a particular position in words either at the end (ay) or preceding a consonant (ai). Even the spellings which appear interchangeable e.g. ai and a-e are more often than not associated with particular consonants. For instance, words ending in -ake and -ate

Are common; those ending in -aik and -ait, rare.

The same spelling may represent more than one sound.

Examples of this are the ea in mean and deaf, the ow in crown and flown, the ie in field and tried. So, in theory there could be two pronunciations for the word ‘tried’. On the whole this does not present a problem for the reader as one pronunciation results in a word and the other does not. Where two words have the same spelling such as ‘read’ (present tense) and ‘read’ (past tense), the sense of the text guides the reader to the correct pronunciation.

To sum up, there are approximately 44 phonemes in English represented by 26 letters in about 140 combinations. The consonant and vowel phonemes and their most common representations are listed below:

Vowel phonemes and their more usual graphemic representations

/a/ cat /oo/ look, would, put

/e/ peg, bread /ar/ cart, fast (regional)

/i/ pig, wanted /ur/ burn, first, term, heard, work

/o/ log, want /or/ torn, door, warn (regional)

/u/ plug, love /au/ haul, law, call

/ae/ pain, day, gate, station /er/ wooden, circus, sister

/ee/ sweet, heat, thief, these /ow/ down, shout

/ie/ tried, light, my, shine, mind /oi/ coin, boy

/oe/ road, blow, bone, cold /air/ stairs, bear, hare

/ue/ moon, blue, grew, tune /ear/ fear, beer, here

Note: phonemes are shown between slashes / /

Teaching phonics

Children should become proficient in applying the skills of segmenting and blending to the alphabetic code in order to spell and read. The skills and knowledge can be acquired simultaneously so that as children are learning the earliest steps in segmentation (hearing the phoneme in the initial and final position in a word) they will be learning some of the letters which represent those phonemes. Learning to hear the medial vowels and the letters which represent them allow children to segment words for spelling and blend

words for reading.

Throughout KS1, phonics is the main focus. Much of this teaching will need to be done through direct teaching away from texts but it relates to texts in three important ways:

· by using particular words from texts as starting points for instruction and

investigation;

· by using patterned texts which exemplify particular phonemic structures e.g.

rhymes or alliteration.

· most importantly, through the application of phonic strategies to texts in

shared and guided reading.

In shared and guided reading we teach children to check that words they have decoded make sense and if they do not, to re-check them against their own vocabulary knowledge. In addition, by decoding unknown words and checking them back against grammar and context, or asking what they mean, children also extend word knowledge rapidly. We demonstrate these processes of reading, checking for sense and rereading

through Shared Reading and teach them as independent strategies in Guided Reading. When reading, children will also encounter words which they cannot decode either because they are too difficult or, as in a few cases, ambiguous. They may, nevertheless, be able to read them by predicting from grammar and context using minimal phonic knowledge. When this happens, teach them to re-visit the word and check out its spelling. This will reinforce their decoding skills and help them learn new or

alternative spellings.

The text chosen will provide an appropriate level of challenge but one which enables children to apply their new knowledge successfully. The books should always have a sensible grammatical structure and a lively and interesting content to engage and support the learning.

High frequency words

The high frequency words for each year group are not intended to be taught by rote. They are included because they represent a high proportion of the words children are likely to meet in the early stages of reading. Many of these words are phonically regular and thus perfectly decodable. A proportion are irregular and will need to be taught as ‘tricky’ words’. We teach children to recognise the other words as

they encounter them in Shared and Guided Reading.

